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So, what are your burning questions about
leading VL PD in your schools?



Overview
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What'’s the plan?

* Analyzing our
evidence

= evidence about our
learners

= evidence about our
teachers and school
systems.

Planning our
journey

aspirations
priority areas
targets
actions
monitoring.
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Learning intentions

By the end of this session, you will:

= have an of where you are going, how you are
doing and where to next with Visible Learning in
your school

= have an understanding of some management
strategies that will assist the implementation of
the next learning steps.




Success criteria

By the end of this session, you will:

= have written baseline statements about where
your school is at in relation to Visible Learning

= have the beginnings of a plan which outlines
aspirations, focus areas, targets, knowledge
and practices required, professional
development activities and monitoring
processes.




“The most common
qguestion is ‘Where do |
start?’. The starting place is
the way in which you think
about your role — it is to
know, on a regular basis,

the nature and magnitude
of your impact on the
learning of students”.
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The Impact of Leadership On Student
Outcomes

Principal Practices

Robinson, V., Lloyd, C., & Rowe, K., 2008



Rank Order these Leadership

Dimensions
LEADERSHIP DIMENSIONS RANK ORDER
Establishing goals and expectations p
Resourcing strategically 4
Ensuring quality teaching P
Leading teacher learning and development 1

Ensuring an orderly and safe environment 5




Dr. Robinson’s Findings

Leadership Dimensions and
Effect Size

Establishing goals and expectations 042

Resourcing strategically 0.3 1

Ensuring quality teaching 0 42

Leading teacher learning and development 0.84

Leadership Dimension

Ensuring an orderly and safe environment

o

0.23 0.45 0.68 0.9
Effect Size CRRWIN 25




Leadership Impact
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Transformational Leaders Provide
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= |nspirational motivation

= Individualised support

= Direction

= |nstructional support

= Monitoring of school activity

= Buffers for staff from external demands
= Fair and equitable staffing

= Accessibility

CORWIN 25



Instructional Leaders Undertake
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= Classroom observations

= |nterpretations of test scores with teachers

= A focus on instructional issues

= Ensuring a coordinated instructional program
= To be highly visible

= Communication of high academic standards

= To build class atmospheres that are conducive to
learning

CORWIN 25
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Transformational Leadership
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Challenges
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Where do | begin?
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* “The truth does not reveal

itself to idle spectators”
» (Crawford, 2009)
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Weed the Garden Activity

Lead Invest

What are the Where should |
strengths of invest my time?
our school?

Weed Evaluate

What do | have What should |
control over? evaluate first?

CRRWIN 2



Focus Questions

* Are we really using the
initiative”?

* What is the strong evidence
that it is directly related to
Improving student
performance?

C@RWIN 28



exhibit the characteristics of = *
assessment-capable, visible
learners?

* \WWhat do we know about the impact

we are having on all of our students
in our school?




What evidence will we use?

* Evidence from the Visible Learner strand
» student focus groups

» classroom interviews

 video diary — what makes a good learner?
« walkthroughs.

* Evidence from the Know thy Impact
strand

o effect size data.
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Baseline evidence statements
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Sample Statements

* Our students are not generally able to
describe what they are learning (they tend
to explain what they are doing instead).

* In mathematics, we have an average effect
size of 0.23, writing 0.3 and reading 0.35.
Our data does not show significant
differences in effect on our lower, middle
and higher ability students.
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Baseline evidence statements

» Write your own evidence statements which
answer:

* To what extent do our learners exhibit the
characteristics of an assessment-capable,
visible learner?

 What do we know about the impact we are
having on all of our students in our
school?

C@RWIN 28



Working in school

e




Table convener

» keep to timeframes
» keep the group on track
» focus the conversation purposefully

* ensure all members of the group
contribute

 ensure reflection forms are filled out and
given to the school concerned.
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Part Two: Focus on Teachers
and School Systems
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What do we know about our teachers,
school systems and processes?
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What evidence will we use?
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What evidence will we use?
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Visible Learning Journey
Plan Baseline evidence

Aspiration

Focus areas
Defining knowledge and

Targets

Actions

C@RWIN 22
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PLANNING

IF YOU FAIL TO PLAN,
YOu PLAN TO FAIL.




Plan for and '/

’f\ §
drive delivery \' =\
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So given all of this how do we
plan?
Choose a small number of priorities.

Pursue them by building people’s
capacities in a non-judgmental
climate.

+ Fullan (2011)




Sir Michael Barber

= emphasize plain speaking

= early identification of problems
= data and evidence

= application of best practice

= building capacity.
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Ad

Teacher Professional
Learning and Development

He.en Timperley, Aaron Wilson, Heather Barrar, and lreng Fung,
University of Auckland

BES TTEFEAOTIVE REST FYTNENCE SYNTHESTS PRDOS2OMME
httpi reducationzeuntc edes 1ire.qovl "1 qctorsnis

Timperley,
Wilson, Barrar,
Fung (2007)
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Contextual features
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Content of professional
development

CORWIN 2



Impact of Professional Learning

Level of Impact Awareness Plus Skill Application/
Concept Attainment Problem
Components of Training Understanding Solving

Presentation of Theory

85% 15% 5-10%
Modelin
ng 85% 18% 5-10%
Practice and Low Risk
Feedback 85% 80% 10-15%

Coaching
Study Teams
Peer Visits

. 000000@00@0o0o]
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Baseline evidence

Aspiration
Focus areas
Defining knowledge and

Targets

C@RWIN 22
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Part Four:
Defining aspirations
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a hope or ambition of achieving
something

CORWIN 28



Making connections

Strategic
Plan

[

School
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Aspiration Statement-Example

 All students at ABC School show a 0.4 or
greater effect size in math, reading and
writing and exhibit the characteristics of an
assessment-capable visible learner
(understands what they are learning, how
they are going, where they will go next and
can interpret assessment results and act
on this understanding)
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Our students will all be able to describe
what they are learning, how close they are
to learning it and the strategies they will
use in their learning. Our students will all
achieve a pass mark in the end of year
test.

Progress and
achievement?

CRRWIN 28




Strategy
rather than

aspiration

* We will use regular walkthroughs to give
teachers feedback about how well they are

encouraging the characteristics of Visible
Learners.




Write your
school’s

aspiration
statement




Self-check your Aspiration

* |s your aspiration statement provocative?
* |s your aspiration statement grounded?
* |s your aspiration statement desired?

* |s your aspiration statement stated “in
affirmative and bold terms?

* |s your aspiration statement
unconditionally positive?

C@RWIN 28



Part Five:
ldentify Focus Areas
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What to focus on?

| studr]vnce |
uality elationshipsshared definition of an effective leamer
leaming intentions and success criteria ditierentiation
developing student understanding of assessment fask resuts
understanding of learning progressions ~igh expectations
Zayert teaching Shared language of [eaming
= feedback  melacognitive strategies
= collaborative planning

[ —

<D
—
—
e
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pu—

dialogue not monologue
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Part Six: Defining Required
Knowledge and Practices

CRRWIN 22



Swudents

Thinking
about .
knowledge
and
practice

CRRWIN 22



Questions? More
information?
Contact us:

Ainsley.Rose@corwinlearning.net

1 _?FO 768.3700
& www.visiblelearningplus.com

. @VisibleLearning

n www.facebook.com/visiblelearning

Content subject to copyright. Use with permission only. VH5| b” ”Ld m mg plUS



http://www.facebook.com/visiblelearning




